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Annotation: Writing is a central component of second language learning and academic
literacy, yet it remains one of the most challenging skills for learners to master. Unlike oral
communication, writing requires deliberate control of grammar, vocabulary, organization,
coherence and metalinguistic awareness. Many students experience difficulties such as limited
lexical resources, frequent grammatical errors, weak paragraph structure, lack of idea
development and writing anxiety, all of which negatively affect the quality of their written
output. This article examines the cognitive, linguistic and affective factors that influence
students' English writing proficiency, drawing upon recent research on writing problems and
theoretical perspectives on writing development. The discussion highlights how writing fosters
deeper language processing by engaging learners in planning, generating ideas, monitoring
accuracy and revising their work. The article further explores the role of vocabulary expansion,
grammatical practice, coherent text organization and reflective revision in strengthening writing
competence. Additionally, the study emphasizes the importance of teacher support, constructive
feedback, collaborative learning and digital tools in creating an effective learning environment.
These pedagogical strategies provide learners with meaningful opportunities to practice writing,
monitor their progress and develop confidence. Overall, improving students' English writing
proficiency requires a comprehensive approach that integrates cognitive development,
linguistic accuracy and supportive instruction. The findings of this article can guide educators
in designing practical and motivating writing activities that promote long-term improvement

and academic success.
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English writing proficiency has become increasingly essential in today's globalized
educational and professional landscape. For students learning English as a Foreign Language,
writing serves multiple purposes: it is both a means of communication and a tool for learning.
Through writing, students demonstrate their understanding of complex ideas, develop critical
thinking skills and consolidate their knowledge of grammar and vocabulary. However, despite
its importance, writing remains one of the most difficult skills for learners to develop, requiring
sustained effort, practice and guided instruction. Writing in a second language is a complex
cognitive activity that requires learners to coordinate multiple processes simultaneously. Unlike
speaking, which often occurs spontaneously and allows for immediate clarification, writing is
a deliberate and reflective process that demands careful planning, organization and revision.
Writers must generate ideas, select appropriate vocabulary, apply grammatical rules, organize
information logically and consider the needs of their audience. For EFL learners, the challenge
iIs compounded by the need to manage these processes in a language they are still acquiring.
Research consistently shows that many students struggle with various aspects of English
writing, from basic sentence construction to the organization of complex argumentative essays.
These difficulties stem from multiple sources, including insufficient linguistic knowledge,
limited exposure to authentic written texts, inadequate writing practice and psychological
factors such as fear of making mistakes. Common problems include limited vocabulary range,
frequent grammatical errors, weak organizational structure, insufficient idea development and
high levels of writing anxiety. Understanding these challenges and identifying effective
strategies to address them is essential for language educators who seek to support their students'
development as competent writers.

The purpose of this study is to analyze the factors that influence students' English
writing proficiency and to examine effective strategies for improvement. By investigating both
the challenges learners face and the pedagogical approaches that support writing development,
this research aims to provide insights into more effective teaching methods. The study addresses
three main research questions: What are the primary difficulties EFL students face in writing?
What cognitive and linguistic processes underlie writing development? What instructional

strategies effectively promote writing improvement? Through comprehensive analysis of these
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questions, the article seeks to contribute to the growing body of knowledge on second language
writing instruction and to offer practical guidance for educators working with EFL students.
This study employs a qualitative and analytical research design to examine the factors
influencing EFL students’ English writing proficiency. The methodology integrates theoretical
perspectives from applied linguistics with the analysis of existing empirical studies on second
language writing. Data for the study were derived exclusively from secondary sources,
including scholarly books, peer-reviewed journal articles and contemporary research on writing
difficulties, cognitive processes, affective variables and instructional strategies in L2 writing.

The analysis focuses on three core dimensions of writing development:

(1) linguistic competence, involving vocabulary, grammar and discourse features;

(2) cognitive processes, including planning, drafting, revising and metacognitive strategy
use; and

(3) affective factors, such as motivation, self-efficacy and writing anxiety.

Through systematic review and synthesis of the literature, the methodology aims to
identify recurring patterns in learners’ writing difficulties and highlight evidence-based
pedagogical approaches shown to enhance writing proficiency in EFL

The findings reveal that students’ English writing proficiency is shaped by a complex
interaction of linguistic, cognitive and affective factors.

1. Linguistic Factors

The analysis shows persistent difficulties in vocabulary use, including limited lexical
range, inappropriate word choice and lack of collocational knowledge. Students frequently rely
on basic vocabulary and produce unnatural word combinations. Grammatical accuracy presents
further challenges, especially in tense consistency, subject-verb agreement, article usage and
complex sentence construction. Organizational weaknesses also emerge, with many learners
struggling to write clear thesis statements, develop coherent paragraphs and use cohesive
devices effectively.

2. Cognitive Factors

Proficient writers demonstrate systematic use of planning, drafting and revising
strategies. In contrast, less experienced learners tend to begin writing without planning, focus
excessively on surface accuracy during drafting and engage in minimal revision. Limited
metacognitive awareness restricts their ability to monitor and improve their writing.

3. Affective Factors
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Writing anxiety is widespread among EFL learners, often leading to avoidance, reduced
motivation and lower-quality writing. Learners with higher self-efficacy and intrinsic
motivation show greater persistence, better strategic behavior and improved performance.
Classroom environment and teacher feedback significantly influence students’ emotional
responses to writing.

4. Effective Instructional Practices

The results indicate that integrated vocabulary instruction, targeted grammar practice,
explicit teaching of text organization and process-based writing instruction contribute
substantially to writing development. Feedback that is specific, balanced and revision-focused,
as well as collaborative learning and the use of digital tools, further enhances writing
proficiency.

The findings underscore that EFL writing development is inherently multidimensional,
requiring simultaneous growth in linguistic knowledge, cognitive strategies and affective
resilience. Writing places heavy cognitive demands on learners because they must coordinate
idea generation, linguistic encoding and organizational decisions without immediate interaction
or clarification. For EFL learners, these demands are intensified by incomplete language
mastery, causing them to prioritize basic accuracy over content development.

Linguistic problems reflect both the complexity of English and the influence of learners’
first languages. Difficulties with articles, prepositions and collocations often stem from
negative transfer or absence of equivalent structures in the L1. Therefore, instruction should
combine explicit explanation, contrastive analysis and extensive exposure to authentic English
texts. Organizational weaknesses reveal that many learners lack familiarity with the rhetorical
patterns of English academic writing, which values directness, clarity and linear development.
Explicit instruction in genre conventions, analysis of model texts and structured planning tools
can help students internalize effective text organization. Affective factors-especially anxiety-
play a critical role. A supportive classroom climate, encouraging feedback and meaningful
writing tasks are necessary to build confidence and reduce fear of errors. Motivation increases
when students write for authentic purposes and see clear progress.

This study concludes that improving EFL students’ English writing proficiency requires
addressing linguistic, cognitive and affective dimensions simultaneously. Students struggle
with vocabulary limitations, grammatical inaccuracy, weak organization, insufficient idea
development and high writing anxiety. Effective writing instruction should therefore integrate

explicit teaching of vocabulary, grammar and text structure with process-based approaches that
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promote planning, drafting, revising and self-reflection. Equally important are motivational
factors: supportive teacher feedback, collaborative tasks and meaningful writing activities
reduce anxiety and foster confidence. Extensive reading and exposure to authentic texts further
strengthen learners’ linguistic and organizational skills. In essence, writing proficiency
develops most effectively when learners receive comprehensive, sustained and well-structured
instructional support. By adopting integrated, research-based approaches, educators can help

students become more confident, competent and independent writers in English.
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